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FOOTHILL HIGH SCHOOL  
 

IB DIPLOMA PROGRAM ACADEMIC HONESTY POLICY 
 
 
Academic honesty is an integral part of  Foothill High School’s International Baccalaureate Program.  The FHS IB 
faculty believes and expects that all IB students possess and will demonstrate academic integrity. The purpose of 
this policy, therefore, is to clearly communicate these specific expectations of students and how the faculty will 
work with students to ensure they maintain this ideal. 
 
Academic dishonesty (malpractice) is defined as “behavior that results in, or may result in, the candidate or any 
other candidate gaining an unfair advantage in one or more assessment components” (IBO, P.2). Malpractice 
includes: 
 

• Intentional Plagiarism: “the representation of the ideas or work of another person as the candidates own” 
(IBO, P.2). This is not limited to text; it also applies to works from the arts (including music, film, dance, 
theater arts), math, science, computer science, etc. (IBO, P. 2). 

• Unintentional Plagiarism:  careless paraphrasing or citing where misleading credit is given. 
• Collusion: “supporting malpractice by another candidate, as in allowing one’s work to be copied or 

submitted for assessment by another” (IBO, P.2). 
• Duplication of work: “the presentation of the same work for different assessment components and/or 

diploma requirements” (IBO, P.2).  
• The definition of malpractice also includes “any other behavior that gains an unfair advantage for a 

candidate or that affects the results of another candidate…”(IBO, P.2). 
 
RESPONSIBILITY OF STAFF: 
The DP Coordinator shall: 

• provide a copy of the IBO’s publication “Academic honesty: guidance for schools” to all IB staff members 
and ensure they have read it, understand it and comply by it. 

• communicate expectations of academic honesty to IB staff,  students and parents. 
• not authorize rescheduling of an examination without IBO approval. 
• keep exam papers secure prior to an examination. 
• not open examination papers prior to an examination. 
• not provide undue assistance that contributes to the assessment requirements of the IB Diploma. 
• not leave candidates unsupervised during an examination period. 
• not allow additional time in examinations without IBO approval. 

 
Teachers shall: 

• make students aware of what constitutes academic dishonesty in their respective classes and how it 
undermines the learning process.  

• make students aware of the consequences of academic dishonesty. 
• teach students how to use the words and ideas of others appropriately to support their own oral and written 

communication: “using the words and ideas of another person to support one’s arguments while following 
accepted practices is an integral part of any intellectual endeavor, and integrating these words and ideas 
with one’s own in accepted ways is an important academic skill” (IBO, P.3) 

• structure assignments and tests so as to minimize the opportunity for student dishonesty and malpractice.  
• require students to submit work to the Turnitin.com plagiarism prevention website. 
• read, understand, and comply with the IBO’s “Academic honesty: guidance for schools” publication.  
• not release information about the content of a paper within 24 hours after the examination. 

 
 
RESPONSIBILITY OF STUDENTS: 
Students shall: 

• not engage in any form of academic dishonesty at any time; including collusion, duplication of work, 
plagiarism, and all other forms of cheating. 

• learn correct methods of source citation, including for internet sources, and ask teachers for guidance. 
Ignorance of standard practice as taught in the program shall not excuse students’ responsibility for proper 
source citation.  



 2 

• ensure that all the work they submit “is authentic, with the work or ideas of others fully and correctly 
acknowledged” (IBO, P.7) 

• work collaboratively only in appropriate circumstances. Students are encouraged to form study groups, but 
they should always ask their teachers for clarification about what type of collaboration is appropriate before 
working with other students. 

 
PROCESS FOR INVESTIGATING ALLEGED MALPRACTICE: 
If a teacher has reason to believe academic dishonesty has occurred, the following steps will be taken: 
 

• The teacher will investigate the suspected malpractice and if malpractice has occurred, then the student will 
receive no credit for the assignment, test or quiz and administration will enact disciplinary consequences. 

 
Consequences for academic malpractice are as follow:  

• First Offense 
The student receives a zero (0) for the assignment, test, or quiz.  No make-up work is available. 
Teacher notifies parents. 
An administrator addresses and records the incident. 
 

• Second Offense 
The student receives a zero (0) for the assignment, test, or quiz.  No make-up work is available. 
Parents and the student attend a conference with the counselor, teacher, and administrator. 
 

• Third Offense 
An administrator may withdraw student from the course and student receives an “F” grade on his/her 
permanent record (i.e., official transcript). 
Parents and the student attend a conference with the counselor, teacher, and administrator. 

 
 Violations accumulate from all classes and are recorded in the student’s permanent file.  In addition to the 
consequences listed above, administrative discretion may be used based on the severity of the violation.  As a result, 
violations may negatively affect the college application process. 
 
IB DIPLOMA ASSESSMENTS 
In addition to the consequences described above, if a confirmed malpractice incident involves any work to be 
submitted for an IB Diploma assessment (including the Extended Essay, internal assessments, Theory of Knowledge 
essays, external assessments, and IB exams), the work will not be submitted to IBO which will result in no diploma 
being awarded. If malpractice is suspected, but the DP Coordinator is not able to confirm it, the coordinator is 
required to report the incident to the IBO. The incident will be investigated by a final award committee at the IBO: 
“If the final award committee decides that a case of malpractice has been established, no grade will be awarded in 
the subject(s) concerned. No diploma will be awarded to the candidate.” Handbook of Procedures. 
 
We have read the FHS IB Academic Honesty Policy and understand the consequences of committing 
dishonest behavior. Our signatures are an acknowledgment that we are aware of the policy and agree to 
comply with it. 
 
 
Student’s Name:  ______________________________________________________________________________ 
 
Student’s Signature:  __________________________________________  Date:  __________________________ 
 
Parent’s Name:  _______________________________________________________________________________ 
 
Parent’s Signature:  ___________________________________________  Date:  __________________________ 
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FOOTHILL HIGH SCHOOL 
 

IB DIPLOMA PROGRAM ASSESSMENT POLICY 
 
INTRODUCTION / PHILOSOPHY 
The primary purpose of assessment and evaluation at Foothill High School (FHS) is to support and improve student 
learning.  As all students have different learning styles, experiences and abilities, the assessment and evaluation of their 
learning must be fair to all students, be varied in nature and allow students to demonstrate the full range of their learning. 
 
Assessment, learning and teaching are intertwined and interdependent and should be focused on the habits of mind, critical 
thinking skills, 21st century skills, knowledge and attitudes that will provide for success within the IB diploma program, in 
college, and beyond.  In addition, learning and assessment at FHS is criterion-referenced; aimed towards criteria that are 
explicitly stated by the school and integrated from a variety of sources:  the IBO, the IB Learner Profile, the FHS mission, 
each discipline, and each teacher.   
 
FHS attempts to implement best practices as they apply to assessment across the school as a whole, across the IB diploma 
program and within each discipline.  The key areas of focus are outlined below. 
 
REASONS FOR ASSESSMENT AND EVALUATION 
FHS assesses students for a variety of reasons: 

• To provide feedback to students on their own learning 
• To provide feedback to students about how they are performing against the criteria outlined by the State standards 

and IBO 
• To provide feedback to teachers about knowledge, understanding and / or skill development 
• To provide a grade for reporting understanding and progress to parents 
• To determine future class placement 
• To provide information for college admission and placement in college courses 
• To provide motivation for learning 
• To provide a quality assurance mechanism (both for internal and external reasons) 
• To prepare students mentally for assessments by the IBO, colleges and other organizations 

 
KEY AREAS OF FOCUS 

• Assessment reflects learning and is a process involving formative assessment throughout and summative 
assessment at the end. 

• Learning expectations and criteria for assessment are based on IB criteria, IB Learner Profile, the FHS mission, 
each discipline and each teacher and are communicated to students in advance either in the course syllabus or in 
notes to students before each topic. 

• Students are provided with examples / models of each level of achievement against the criteria to assist them in 
understanding how to achieve excellence. 

• Assessment promotes and evaluates deep understanding. 
• Assessment plays a vital role in educational decision making.   
• Assessment is used to establish where students are in their learning and a descriptive and timely feedback is built 

in to make sure students are learning from practice. 
• Students are involved in the assessment process by learning how to self-assess their own work, and assess the 

work of  their peers. 
 
ASSESSMENT PRACTICES 
 
Formative assessment 
Formative assessment represents the process of gathering, analyzing, interpreting and using evidence to improve student 
learning.  It is integrated into the curriculum and woven into the daily learning to improve student learning. It provides 
teachers and students with information about how learning is progressing and helps teachers plan the next stage of learning. 
Formative assessments occur continuously and include formal and informal interviews; collections of work samples; use of 
extended projects, and various forms of short-answer testing, etc.  This evidence of learning can be kept in grade books, or 
portfolios, which in turn can be used by students and teachers to reflect on, summarize, and evaluate student progress. 
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Students are involved in the formative assessment of their own learning and that of their peers through feedback forms, 
formal and informal conferences and discussions.    
 
Formative assessment involves providing students with descriptive feedback as they learn.  Descriptive feedback provides 
students with an understanding of what they are doing well, links to classroom learning, and gives specific input on how to 
reach the next step in the learning progression.  Teachers will provide students frequent and descriptive feedback on 
formative tasks that aims to improve performance.     
 
In criterion-referenced formative assessment good communication of the assessment expectations (i.e. the knowledge, 
understanding and skills required of the students) is key.  Assessment and evaluation practices and expectations are 
discussed with students at the beginning of instruction and are included either in the course syllabus at the beginning of the 
year or in documents distributed to students well in advance of any assessment or evaluation.  In addition, rubrics and 
exemplars are made available and discussed to illustrate different levels of achievement against stated criteria in advance of 
submission dates.  
 
Summative Assessment 
Summative assessment occurs at the end of a learning cycle when students are given the opportunity to demonstrate what 
they have learned by applying their knowledge in new and authentic contexts.  Summative assessments are a means to 
gauge, at a particular point in time, student learning relative to the pre-defined criteria communicated to students prior to 
and during formative assessment.   
 
Summative assessments are given periodically to determine at a particular point in time what students know and do not 
know.  Summative assessment is generally used as part of the grading process.  Examples of summative assessments 
include, but are not limited to, chapter tests, semester exams, final draft lab reports, and essays. 
 
The timing, type, scope and format of each summative task should be clearly communicated to the students ahead of time, 
and rubrics, examples and practice assessments should be distributed and discussed. 
 
Homework 
Homework is given to either support learning or demonstrate learning in each class and can consist of reading, studying 
material, as well as formative and summative assessments.  Only the minimum of amount of homework necessary to 
achieve the goals of the class will be given.  The amount of time spent on homework will vary significantly depending on 
ability, focus and language fluency. 
 
Examinations 
Examinations have three purposes: to assess understanding of the material covered during the grading period, to give the 
students experience in preparing for and taking a large summative and/or formal assessment, and to help teachers calculate 
an accurate semester grade.  All classes give a final examination that is comprehensive in scope, covering knowledge and 
skills learned over the semester.  The exam period is approximately two hours long.  All IB students will complete the 
internal and external assessments of the course. 
 
Formal assessment 
Formal assessment describes all those externally examined and internally marked assessments that are used to contribute to 
the students’ final IB qualification.  Formal diploma program assessment is summative assessment, designed to record 
student achievement at, or towards the end of, the course of study. This range of student performances is reduced to a final 
subject grade (on a scale of 1 to 7) according to grade descriptors, which represent the standards for each subject.  There is 
an interpretation of standards resident in the minds of the experienced senior examining team.  The primary decisions in 
marking and grading are based on the judgment of student performance against the expected standards. 
 
Summative and formative assessments are, therefore, inherently linked and teachers must use their knowledge of IB 
summative assessment expectations and practices to help students improve performance in a formative way. 
 
Evaluation 
Evaluation of student learning is based almost entirely on summative assessment.  Clear scoring guides or rubrics and 
examples of student work of varying kinds and degrees of quality are important.  Therefore, assessment and grading 
procedures should ensure parity of treatment for all students within a course.  All grading and assessment judgments should 
be based on evidence and should not be subject to any form of bias.  Equity requires meeting the needs of all students, 
including those who have demonstrated learning challenges (dysgraphia, dyslexia, etc…) and those learning English.  



 3 

Teachers must be able to assess their students in ways that allow them to demonstrate their learning and that provide the 
information teachers need to guide their future learning.  
 
Achievement Goals 
Overall achievement grades of A through F are assigned based on criterion-referenced standards specific to the subject and 
are based on the students most consistent performance related to those expectations, with an eye to their most recent 
performance.  Student learning is evaluated at the end of the semester based on whole course rather than a few aspects of 
the course. 
 
The Achievement grades of A through F are based on three criteria: 

• Knowledge and understanding of subject 
• Critical thinking / Creative expression skills 
• Application of knowledge and skills in Communication – both oral and written 

 
Each of these criteria should be defined in each class, and for each assessment, i.e. ‘The skill being assessed in the Literary 
Analytical Essay summative assessment is X.’  
 
Recording and Reporting 
Teachers record grades on Aeries.net, which provides online, daily access to students and parents.  Progress reports, 
including grades, are formally communicated to students and parents every five weeks, while report cards are issued at the 
end of each semester.  The report card includes the overall achievement grade (A – F) for each class and some brief written 
comments are included from teachers based on demonstrated strengths and areas needing improvement.  The end of the 
semester grades are posted on the student’s transcript; whereas, the mid-point grades are rough estimates of progress and 
are grades in progress. As needed, teachers consult with parents on an individual basis. 
 
Teacher Training 
Teachers consult the appropriate IB subject guides and the OCC is available to teachers.  Teachers are encouraged to use 
the OCC to regularly evaluate instruction and to share best practices with colleagues around the world. In addition, teachers 
have access to markschemes of previous exams to guide them in evaluating their methodology, course content and students’ 
abilities. 
 
New subject area IB teachers meet with the DPC for an overview of the curriculum and assessments.  The DPC registers 
new teachers at the first available IB conferences.   The DPC is responsible for registering veteran teachers at IB 
conferences for subject areas that have undergone review and a new syllabus is implemented. 
 
Implementation, Evaluation and Review of the Assessment Policy 
The DPC and IB faculty accept the responsibility for ensuring the assessment policy is put into practice.  The DPC will 
communicate the assessment policy to students and ensure the policy is available in written form to parents electronically 
on the school website.   In order to facilitate the complex dynamic between teaching and learning, the DPC, IB staff and 
administration will review the policy every two years beginning with the 2016-2017 school year. 
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FOOTHILL HIGH SCHOOL 

IB DIPLOMA PROGRAM LANGUAGE POLICY 

 

PHILOSOPHY 

Foothill High School (FHS)  believes in ongoing language development for all students and is responsible 
for supporting language acquisition.  English is the language of instruction at FHS and admissions and 
assessments are in place to ensure that students have access to the curriculum delivered in English.  
Students in the IB Diploma Program must take English A1 Higher Level as their Language A. 

FHS believes  that language acquisition is a life-long process and is a central component of intellectual 
and personal growth.  Proficiency earned in one language is transferable to other languages and language 
proficiency assists students in acquiring competencies in other curricular areas and ways of knowing, 
while effective communication in another language promotes internationalism and multicultural 
understanding.   

LANGUAGE OFFERINGS 

All IB Diploma Candidates must take four years of a Language B.  The language options offered are 
Language B Standard Level French or Spanish and Classical Languages Standard Level. 

FOOTHILL HIGH SCHOOL IB DIPLOMA PROGRAM LANGUAGE POLICY REVIEW 

The DP Coordinator, in conjunction with the IB Program foreign language faculty, as well as the English 
Language Coordinator, created the policy during the 2014-2015 school year.  The IB Program Foreign 
Language Faculty and the school’s administration have reviewed and approved the policy.  It is the 
responsibility of the DP Coordinator to ensure the success of the Language Policy review.  This policy 
will be reviewed every two years beginning with the 2016-2017 school year. 

DISTRICT POLICY 

Our  school district uses the acronym ELD (English Language Development) to refer to the program that 
serves the needs of students who enter our district with limited English proficiency. 

IDENTIFICATION 

All students complete a home language survey upon registration.  Based on the findings in the survey, a 
potential English Language Learner must take the California English Language Development Test 
(CELDT) to determine the student’s proficiency.  If a student scores at level 4 (early advanced) or level 5 
(advanced) on the initial test, he is considered initial fluent English proficient (IFEP) and is never tested 
again.  All other students are considered LEP (limited English proficient):  level 3 is intermediate, level 2 
is early intermediate and level 1 is beginning.  Level 1 students are placed in English Language 
Development (ELD) classes and all  others are in placed in general education classes.  The student is 
tested every year thereafter and when he achieves the CELDT test level of 4 or 5, he may be considered 
for possible redesignation. 
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 In order to be redesignated, a student must also pass one of the following: California High School Exit 
Exam (CAHSEE) writing, 20 minute essay, or class essay. Student must also have 2.0 G.P.A. and score 
mid-basic level (325) or above on standardized Language Arts and Mathematics tests. Once a student is 
redesignated (R), the student is never tested again and  is labeled R, but never fluent proficient (FP).  

GOALS 

Tustin Unified School District is committed to providing all English learners (ELs) in kindergarten 
through grade 12 with the opportunity to participate in a rigorous, well-articulated ELD  program. The 
goal of these programs is to help students develop the English literacy necessary for success in school 
while receiving instruction in the core curriculum.  ELD provides the foundation for literacy as well as a 
pathway to the English Language Arts Standards. 

COMMUNICATION  

FHS recognizes the importance of timely and effective communication with parents.  When 
communication with parents who do not speak English as the primary language is required, FHS staff will 
seek out translators to ensure communication between parents and the school.    

MOTHER TONGUE SUPPORT 

FHS values the importance of a student’s Mother Tongue.  Although we have no formal support for the 
development and preservation other than our Language B offerings.  We do have cultural clubs, such as  
Polish Club, Latin Club, and Vietnamese Student Association  to enrich and support cultural identity. 
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FOOTHILL HIGH SCHOOL 

IB DIPLOMA PROGRAM 

INCLUSION/SPECIAL EDUCATIONAL NEEDS POLICY 

 IB INCLUSIVE EDUCATION POLICY AND PROCEDURES PHILOSOPHY  

Foothill High School (FHS)  is committed to providing a free, appropriate public education for 
all students in the least restrictive environment. Placement and services for students with 
disabilities are assigned in accordance with a student's Individualized Education Program (IEP), 
which is based on the student's unique needs. 

The faculty and staff of the International Baccalaureate Diploma Program strive to build a 
community that is supportive of all students who choose to  participate in the program. FHS 
accommodates students who have assessment access requirements and/or learning support 
requirements (special needs). “The IB believes that all candidates must be allowed to take their 
examinations under conditions that are as fair as  possible. Where normal examination conditions 
and assessment procedures would put candidates at a disadvantage and prevent them from being 
able to demonstrate their skills and knowledge adequately, reasonable forms of accommodation 
may be authorized” (Handbook of Procedures for the Diploma Programme 2013 77). These 
individual needs may include, but are not limited to learning disabilities; autism spectrum 
disorders; and/or physical, sensory, medical or mental health issues. FHS believes in supporting 
all students, including those with special needs, to create conditions for the program that are as 
fair and equitable as possible.  

IDENTIFICATION AND RESPONSIBILITIES 

When a potential learning challenge is identified by teachers and discussed in these meetings, the 
Student Success Team (SST) process begins.  The SST consists of the student, parents, and staff 
members who meet to discuss strengths and challenges of the identified student and to create a 
plan for success.  A follow up meeting is held to determine the success of the plan and whether 
or not the student will be referred for a formal Psycho-Educational Assessment.  

As a result of recommendations of the formal Psycho-Educational Assessment, an Individualized 
Educational Plan (IEP) or 504 Plan may be formulated.  Adjustments will be made in the 
classroom setting to enable student success.  (Possible adjustments include being seated in a 
specified area, extra time and/or private room for writing, quizzes and tests, use of keyboard, 
etc.)  Any adjustments to teaching and learning that are made (as a result of the IEP or 504 Plan) 
are discussed in advance with parents and students and their wishes are considered. 

In the case of DP students, when they begin their junior/first year of the IB program, the DP 
Coordinator generates a roster of students and uses the school’s student information database 
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(Aeries) to determine whether a student has special accommodations with an Individual 
Educational Plan (IEP) or 504 in place. If the database indicates that a student is eligible for 
accommodations, then the DP Coordinator contacts the Guidance Counselor or Special 
Education Case Carrier to obtain documentation regarding the accommodations. This 
information is shared with the IB student’s instructors, and all involved work together to assist 
the student with his or her special needs.  It is a parent’s responsibility to be forthcoming 
concerning a student’s assessment access needs and/or learning support needs, and to be 
cooperative concerning professional documentation.  

MEETING NEEDS WITHIN THE CLASSROOM 

The Guidance Counselor meets with the student, parents, and teachers to discuss the necessary 
accommodations. The teachers work with the student and parents concerning how the student’s 
needs will be met in their individual classrooms and decide on the best routes of communication 
for monitoring the student’s progress. Teachers will inform the DP Coordinator if problems or 
concerns arise.  

MEETING NEEDS WITH IB ASSESSMENTS 

It is the DP Coordinator’s responsibility to send the IEP or 504 plan to the IBO with completed 
Special Consideration (D1/D2) form to the IBO one year in advance of the IB DP Examinations.  
Once IBO informs of the parameters regarding the Special Consideration decision, the DP 
Coordinator shares that information with the student, parents, and teachers involved.  During the 
May IB DP Exams, the  DP Coordinator makes all necessary arrangements for said 
accommodations in compliance with the IBO’s recommendations for special consideration. 


